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I. RATIONA

The general pl. sophy underlying this course is that expressed in

the paper "Educati for P1 lism the Changing Role of Language

Teaching in Au alia" (Ingrain 1976a) and will not be elaborated

ere. In sunnary, the reasons include:

1. The need to develop favourable ross-cultural attitudes.

2. The need, therefore, to ensure that interaction between

cultural groups takes place in informal as well as

formal situations

3. The need to make the learner conscious of the nature of

iety, of his atti Ides, of society's attitudes, and

of his ability to chanqe them.

The need to rapidly develop practical language proficiency

and communicative competence.

The fact that language is best learned

use.

6. The need to contextualize language practice.

7. The desirability of diversifying 2nd broadening

cultural basis of L2 teaching.

The need to integrate the L2 and the model of the world

(or conceptual tru t e).

9. The desirability of teaching skills and language functions

rather than just elements of the lanquege.

10. The need to individualize grammatical learning to meet

each individual's needs and to maFch the course to his

point in the developmental s hedule.

11. The need to Lnsure students have available structures,

lexis and functions for use in contacting native speakers

purposeful
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he pluralist society.

12. The need to provide learning activ including

reading materials, relevant to the learner'

These can be summarized diagrarnmaticlly hus;



II .

II.1 'TY INCLEIT

'Community involvement" plays an integral_ and

this approach to language eaching. It takes several forms but

CURSE COMPONE ITS:

grating role in

its justification comes from two basic needs: fi provide

po eful and meaningful situations for language use and, second,
J,

to encourage interactio- by the students with native speakers in

the co ty as a major means of encouraging greater intercultural

understanding and acceptance,. The activities '11 be of three

types: "extr al", forial. and informaL

1 Ac 'vi ies: By "extramura 'vities are

intended activities that extend the practice of the language beyond

the clas room but in activities clo..ely relat d to other course

component . These might include Social Studies field trips and

the use of Radio Australia nes broadcasts in French. That is, as

we.a"i as supporting formal class work, these activities enable the

studglvt to see his region and nation through French, to think

terms of French, to u.e the language purposefully,

casuire facility in lexis and functions relevant to some

other "comm Tity

11.1.2 Foinnal Activ

nvolv ent" activities.

These ate included, despite

their danger of becoming yet another anthropological look at French

speci fbr three reasons- First, it is considered desirable

to provide activities which ensure b.mfttact will occur and which,

because of the formal con rse rqquirements, help to overcome--

student apathy, embarrassment, _and the competing dem mds of other

6



secondly, they pro%

practiising wri us in lc

valuable reasons for

ting to arrange appointments

and in report'n- on the investigatio_s. Thirdly, activities

can be chosen to promote culture learning as, for example, the

udent investigates the native speaker's attitudes _o education

and Australia or investigates the operation of a

French "insti on" such as a restaurant, consulate, or bank.

The use of the materials from the "Or16ans" sociolinguistic project

f the U ve_s- y of Essex can also provide investigative activities

this category.

In Activities: These could be considered to embody

the most desirable and ultimate objectives of the course as the

tudent engages in informal sociil interaction with native speakers.

This may take many forms and may arise from initiatives taken

during the formal interviews or may occ _ in soir6es, excursions,

camps etc. arranged by the institution. A useful a elating

clos Jy to the "extramural' ivities might include the students'

Showing visitors ( ailors, migrantsletc. ) around the city.

2 LANGUAGE DEVELOPMENT

This is a vital part of the co rse

of vie

the teacher's point

one of the majoi- goals. The activities chosen have

been selected to enable much language learning to occur through

the purposeful use of the language, an approach that accords with

recent insights into language acquisition. However, specific

attention to some aspects of the language is considered desirAble.



11.2.1 Structure and Vocab a : "Remedial" courses which

merely aim at "drilling out rors" seem to be fut le. Furthermore,

f learners follow a fixed schedule of L2 acqui-ition (either

individual or urdversal), as developmental studies seem to show,

then it would -eem desirable that students be able to focus on

those st uctures or rules most suitable for them. This leads to

an individualized and largely self-directed grammar programme which

responds especially to needs each individual feels in the course

the community involvement activities. Thus, there is feedback from

the active language use components of the course ti the more

formal learning of grammar and lexis.

11.2.2 ns: A functional approach to language learning

has been shown to be more successful than mo-e traditional approaches

(cf. Ingra 1976). Functions relevant to the students' own needs

ill be focussed on particularly study needs, community involvement

needs, and travel needs. Taped mate lals (e.g. from the "Orlans"

), nes and role play will provide opportunities to study

and practise these functions.

11.2.3 Discourse and Cohesion: The present writer's own studies

matriculation French (Ph.D, thesis, forthcoming) as well as

studies appearing elsewhere in applied linguistics (cf. Ingram 1976)

have shown the need for particular attention to developing facility

in the features of discourse and cohesion.

11.2.4 15221!LalE;2 In this course, three factors determine the

cho ce of registers to be taught: the need for language for everyday

commUnication in Australia (i.e. in the informal community involvement

activities), the need for certain specific registers depending on
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the students' own choice sof topics to pursie in the formal

community involvement activities, the nature of the udents'

professional interests (viz. educe n), ard the inclusion of

Social Studies in the course,, It is the s e s' professional

interests thich detersne, for example, the choice of a text on

L2 teaching for reading and discussion i ntead of a literary

text.

11.2.5 The 1acraski s: All four nac oskills (i e. speaking,

listening, reading arid ing ill be developed. The community

involvement activities clearly give much real pra tice in all

four skills. In additi n, listening receves particular attention

through the classes in Social Studies, the use of Radio Australia

news bulletins, as well as films and other traditional materials.

Fluent "extensive" reading is developed through the use of texts

at the 3,000 word level where the emphasis is on speed rather than

detailed compr'eherision . Texts on education and on oss-cultural

attitudes as well as journalistic material providing cultural

background are used for more intensive reading and to promote

di cussion and cony ation" on topics relevant to the students.

Linguistics: At an advanced level, some introduction to

guistics will be given in order bo heighten student sensitiv ty

to language structure and promote laxiguaqe learning (cf.Carroll 1971,

Angoff and Sharon 1970).

DEVELOPMENT

The development of favourable cross-cultural attitudes is a major

goal of this course. It is achieved through developing an

9
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ea ni Tradlitd nal activities play a part

focis on the personal experience of loc urers

g in the course. Scrne attention will be given

to the historical and present influence and activities of the French

in australia. In additi i the Social Studies compone t plays a

part by broadening the normal cult-ural basis of a language

course into so =thing more ne ly appro tin9 "Area Studies",

enabling links to be made to the local region and community,

providing one means for the re-integration, of the language with the

lea 's conceptual structure, and, by usi g the language in

learning another subject, ensur ng that the language becomes a

means to the achie of some other end.

11.3.2 Conscientization: The paper "Education for Pluralism

has.emphasized the importance of the cos2scientization process in

attitudinal development. In particular, it requires the student's

being made =ware of his own attitudes, of the effect of dominating

societies on persons of other cultures, and of the individual's

ability to modify his own and oth atm.tudes. For this reason,

reading material relevant to issues of prejudice and attitude are

chosen. Games such as the Oxfam gaines ench) are used

because they make participants acutely conscious of the effects

of economic systems, nations and individuals on other people,

because they are able to provoke much relevant discussion (and

hence language use), and b cause they permit certain functions to

be practised in realistic situations.
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11.3.3 Community Invo1vezrnt 1ntractic,n with native speakers

f the types already clisci.issecl clearly has am important part to

rday in attitudinal developett for xeasons discussed in ale

reper ''Education for Pluralism".

4 E COMPONE V

rse conpone ts can be shown diagrammatically as follows:
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formal learning to community involvement

can be illustrated in the folio

Community InvOlvemen_
- 3

nvolv -ent
- 2

Syntax,

Vocabulary,
Discourse,
Relevant
egiste -

COMMUNITY INVOLVEMENT 1. "Extramuraln:

LOok at own region and nation: field trips,
Radio Australia, etc.

ITY INVOLVEMENT - 2. Formal:

Interviews and inves

COMMUNITY INVOLVEMENT - 3.

SoCial interaction,
baby-sitting, etc.

1 3

gations.

Informal:

iding visitors,



I I I . LEARNING STRATEGIES:

These are implicit in what has preceded. In particular, the

course endeavours to permit the operation o_ natural and individual

learning styles and, as in natural language learning, to enable

learning to occur through purposeful use of the language to achieve

ends beyond the. language itself and relevant to the learners.

Such purposeful use occurs in community involvement activities,

Social Studie , reading for infor ation and attitude development,

listening to news and other broadcasts, and language games.

Listening has been shown (e.g. Carroll 1973) to be a learning

activity of particular value and is catered for here by the

community involvement activities, the OrlSans materials, Radio

Australia broadcasts whose comprehension is facilitated by their

known cultural basis), and by traditional ac _vities such as films.

Grammatical study emanates from the feedback link from use and

may include both formal rule study and language laboratory drills.

Role play and simulation activities (sometimes incorporated in

language games) are used to practise specific functions. Some

formal discus- n (e.g. of functions, discourse, register

characteristics, grammar and culture) may occur as needed but

must be foll- ed up w th me- ingful practice including the students'

initiating of language.
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IV. EVALUATION:

Evaluation of the students will be by continuous asseasment,

by the reports they make on the formal community involvement

activities, by "project" work in Social Studies, and by the use

f standardized tests. The course will be evaluated by

descriptive methods suppc-ted statistically by some use of

attitude and proficiency tests, though the value of statistical

evaluation of teaching programmes -u-t now be considered suspect

(cf. Spolsky 1975 and Carroll 1963),

V. CONCLUSION:

This course will be offered at Nount Gravatt College of Advanced

Education in 1977 to a First Year French class (i.e. students

who enter the College after five years _f High School study).

In a -odified form, it is being offered to a Third Year group

in SemeSter IWc1976, and, despite some difficulties, is proving

more popular than the traditional gra -translation and drill-

based cour. es previously offered. It is still too early to

estimate its effects on language proficiency but the community

involvement activities have already brought more initiating and

purposeful language use than do most traditional classroom-bound

courses. Once their initial fear of contact with native speakers

has been overcome, the students have shown considerable willingness

to converse and they participate more readily than had been

expected even in classroom sessions. Already the formal

community involvement activities have led to informal social

activities where nat al friendships can develop.

In summary, the content of the course can be illustrated as follows:

1 5



OBJECTI VES

LANGUAGE

DEVELOPMENT

COMMUNICATIVE COMPETENCE

FAVOURABLE CROSS-CULTURAL ATTITUDES

STRUCTURE A

FUNCTIONS

VOCABULARY (Feedback Individualization)

Study SkiJ1S
Travel
Comm= ty involvement

DISCOURSE AND COHESION

REGISTERS

ATTITU DI NAL
DEVELOPMENT

KACROSKILLS

CUTURE

Commun ty involvement
Social Studies
Education (.-41 Reading)

Community
Involvemen

OrlEans
Radio Australia

(4.

Role play
Exercises
Games
OrlEans.

Ethilic community

Extramural activities
Social

LEARNING Studies
:

Course

The French
General in Australia

and
Traditional France and the

French nation

Reading.

CONSC_ IZATION Discussion
Games

INVOLVEMENT

FORMAL

INFORMAL

HISTORIChL

PRESENT



LEARNING
STRATEGIES
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LEARN TEPOUGH
PURPOSEFUL USE

110C11 LISTENING

IVIDUALIZED
GRAMMATICAL STUDY

ROLE P Y AND S

FORMAL DISCUSSION
AS NEEDED, BUT

A NG

PRACTICE
INITIATING

Letter writing
Conversation and

Study Skills
Information-getting

Community Oral Reports
Involvement Written Reports

Social Interaction

Social Studies
Reading
Radio Australia
ames

Films etc.
Community Involvement
Orleans
Radio Australia

Language laboratory

Formal study

ULATION Fun

Functions
Discourse
Register

ions

Structures as needed
Culture

Culture learning

Registers and "Intensive"
Readirq Skill

"Extensive" reading skill
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